‘A/A HSR (LONDON),

/\ HOUGHTON STREET REVIEW JOURNAL
ISSINN: 2058-5519|Impact factor-15.9
ml htip://houghtonstreetreview.com/index.php/hsr A

CULTIVATING THE RATIONAL SOUL: AVICENNIAN PEDAGOGICAL STRATEGIES
FOR MORAL EDUCATION (MA'NAVIY TARBIYA) AND EARLY CHILDHOOD
DEVELOPMENT

Urinova Shaxnoza Sharifovna

Assistant, Department of Medicine, Alfraganus University, Tashkent, Uzbekistan
Tel: +998 88 11020 77 | Email: shaxnozaurinoval @gmail.com

ORCID: 0009-0007-2774-243

Doi: https://doi.org/10.5281/zenodo.21330587

Abstract: The educational and philosophical framework of Abu Ali Ibn Sina (Avicenna)
presents a comprehensive, meticulously integrated approach to child development, emphasizing the
continuous, parallel cultivation of physical health and moral character. This article investigates the
pedagogical dimensions of Ibn Sina's works, specifically analyzing how he conceptualized the critical
process of ma'naviy tarbiya (spiritual and moral education) and the establishment of healthy thinking
from infancy through adolescence. By mapping the developmental progression of the human soul —
from its basic vegetative and animal faculties to the ultimate actualization of the rational intellect —
the study highlights Ibn Sina's advanced theories on early childhood intervention, the influence of the
social environment, and the absolute necessity of holistic curricula. The findings underscore that Ibn
Sina's pedagogical methods, which include structured physical play, targeted music therapy, and
gentle rational discipline, serve as a profound historical blueprint for contemporary educational
systems aiming to produce harmoniously developed individuals.
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Introduction

In the history of global educational thought, the concept of a “harmoniously developed person”
occupies a central, revered place, particularly within the intellectual traditions of the Eastern
Renaissance. Among the brilliant luminaries of this era, Abu Ali Ibn Sina stands out for his profound,
seamless integration of philosophy, empirical medicine, and pedagogy. In a contemporary global
context where educational systems frequently grapple with the moral, psychological, and existential
crises of youth — exacerbated by digital overconsumption, the erosion of traditional values, and
shifting social dynamics — there is a critical need to revisit foundational theories of character
formation and mental hygiene.

Ibn Sina's comprehensive approach to child-rearing and moral education (ma'naviy tarbiya) is
heavily documented in practical treatises such as Tadbir ul-manzil (Management of the Estate) and
deeply rooted in the philosophical explorations of Kitab al-Nafs. For Ibn Sina, education was not
merely the rote transmission of academic data, but a vital, spiritually significant process of shaping the
intellectual, emotional, and moral capacities of the child to ensure the ultimate dominance of the
rational soul. This article examines the systemic methodologies Ibn Sina proposed for child
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development, demonstrating how his classical pedagogical strategies align closely with, and often
anticipate, modern developmental psychology and character education.
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The Ontological Basis of Education: The Tripartite Soul

To truly comprehend the depth of Ibn Sina's pedagogical framework, one must first examine his
ontology of the human soul. He viewed the human being as a complex composite of a temporary
material body and an immaterial, immortal soul. The soul, however, operates through a strict hierarchy
of faculties that emerge sequentially as the child grows and interacts with the world.

» The Vegetative Faculty: This is the lowest faculty, responsible for basic biological functions
such as nutrition, physical growth, and eventual reproduction.

* The Animal (Sensitive) Faculty: This intermediate faculty encompasses external sensory
perception, the internal senses (such as imagination and memory), and motive powers driven by
appetite (the desire for pleasure) and anger (the aversion to harm).

» The Rational Faculty: This is the highest, uniquely human capacity for logical reasoning,
ethical judgment, and the apprehension of universal, abstract truths.

For Ibn Sina, the ultimate, overarching goal of all education and upbringing is to strengthen the
Rational Faculty so that it can successfully govern and moderate the desires and impulses of the
Animal Faculty. If a child is not provided with rigorous moral discipline and intellectual stimulation,
the animalistic impulses will dominate their behavior, inevitably leading to moral decay, selfishness,
and cognitive distortion.

Diagram 1 visualizes this hierarchical structure and the specific educational objectives
associated with each level of the soul's development.
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Diagram 1. The Hierarchical Structure of the Soul in Avicennian Pedagogy.

Early Intervention and the Role of the Social Environment

Ibn Sina's pedagogy is characterized by a remarkable, scientifically prescient emphasis on early
intervention. He argued passionately that the process of education begins not at school age, but during
pregnancy, noting that maternal physical health, diet, and emotional stability directly and permanently
impact fetal development. Following birth, the immediate family environment — comprising the
parents, the wet-nurse, and the physical surroundings of the home and mahalla (neighborhood) — acts
as the primary crucible for character formation.

He stressed that young children are highly malleable and deeply susceptible to their environment.
Therefore, parents and caregivers must exhibit the highest moral standards, as children learn
fundamentally through subconscious imitation and behavioral habituation. Ibn Sina explicitly warned
against raising a child in an environment characterized by marital conflict, stress, or moral laxity. He
argued that an unhealthy psychological atmosphere breeds cruelty, selfishness, and a lack of empathy
in the developing child, which ultimately threatens the moral fabric of the broader society.
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Ibn Sina proposed a highly structured, developmentally appropriate curriculum that adapted
fluidly to the child's evolving physiological and psychological state. He did not view intellectual

training in isolation; rather, he insisted on a perfectly balanced regimen that included rigorous physical
education, aesthetic appreciation, and moral instruction.

A Phased Curriculum for Holistic Development

For children aged 3 to 5 years, a critical period before formal academic schooling begins, Ibn
Sina designed a specific curriculum focused primarily on sensory refinement and emotional stability.
This included rigorous attention to physical cleanliness, structured sports and physical play to
strengthen the body and develop motor skills, and the introduction of music and poetry to train the ear
and soften the child's disposition. By utilizing music and rhythm, the child's imaginative and
estimative faculties are gently guided toward internal harmony, laying the essential neurological and
psychological groundwork for emotional intelligence and healthy thinking in later life.

Table 1 details the chronological phases of Ibn Sina's highly structured educational model.

Table 1: Stages of Child Development and Pedagogical Focus in Avicenna's Framework

Developmental Age Range | Primary Pedagogical Focus | Key Educational
Stage Interventions

Prenatal & Infancy | Conception | Establishing the biological | Ensuring maternal

to 2 years foundation and creating a | emotional health; selection

soothing, morally sound early | of a physically and morally

sensory environment. sound nurse; gentle

rocking; soothing lullabies.

Early Childhood 3 to 5 years | Refining sensory perception, | Structured physical sports;
gross and fine motor skills, | exposure to arts and music;
and laying down foundational | poetry  recitation;  strict
moral habits. enforcement of hygiene
and basic social manners.

Primary Education | 6 to 14 years | Cultivation of the Rational | Formal, rigorous study of
Faculty, formal academic | religion, literature, logic,
knowledge, and strict, | and mathematics;
consistent moral discipline. supervised peer interaction
in group settings.

Adolescence & | 15+ years Preparation for active societal | Specialized vocational or
Vocational contribution, marriage, and | advanced scholarly training
Training independent intellectual or | strictly based on the youth's

professional pursuit. innate talents, disposition,

and temperament.

Moral Discipline and the Teacher-Student Dynamic

In the Avicennian framework, the application of discipline must be eminently rational and gentle,
rather than coercive, arbitrary, or purely punitive. He advocated for guiding children with infinite
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patience, heavily employing verbal reasoning, moral suasion, and positive reinforcement. Physical
punishment was viewed with extreme caution, permitted only as an absolute last resort when all other
methods of moral correction had failed.

Furthermore, Ibn Sina placed immense, almost sacred responsibility on the shoulders of the
teacher (muallim). A teacher must not merely be a transmitter of academic data but a living exemplar
of spiritual maturity, ethical rectitude, and emotional stability. The teacher-student relationship must
be fundamentally built on mutual trust, respect, and deep empathy. Modern interpretations of this
dynamic highlight that when a teacher is emotionally stable and treats the student with individualized
psychological care, the resulting educational environment effectively nurtures both the intellect and
the spirit, dramatically reducing behavioral issues.

Table 2 highlights the specific, actionable dimensions of moral education embedded within this
profound pedagogical philosophy.

Table 2: Dimensions of Moral Education (Ma'naviy Tarbiya) in Ibn Sina's Pedagogy

Dimension of Moral

Avicennian Concept & Application

Modern Pedagogical

Education Equivalent
Ethical Habituation The process of repeatedly practicing good | Character Education;
deeds until they become an ingrained, | Behavioral
effortless disposition (malaka) of the soul. Conditioning;  Virtue
Ethics

Emotional Regulation

The active subordination of the animal
faculties (anger/desire) to the practical

intellect to achieve a state of perfect balance
(i'tidal).

Emotional Intelligence
(EQ); Self-Regulation;
Cognitive Control

Aesthetic Sensitivity | Utilizing the beauty of music, poetry, and art | Arts Integration;
to elevate the soul away from base, material | Aesthetic =~ Education;
desires toward higher spiritual truths. Humanities

Social Responsibility | Preparing the individual to live harmoniously | Civic Education;
and productively within the community | Socialization;

without requiring external coercion or force.

Community Ethics

To synthesize the logical flow and interconnectedness of Ibn Sina's pedagogical methodology,
Diagram 2 illustrates how the various educational inputs interact directly with the faculties of the
child's soul to produce the ultimate desired outcome: a healthy, moral human being.
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Diagram 2. The Avicennian Pedagogical Process Flow.

Conclusion

Abu Ali Ibn Sina's pedagogical philosophy represents a historical masterclass in holistic human
development. By seamlessly weaving together acute medical insights regarding physical health with
deep, uncompromising philosophical convictions regarding the soul's potential for moral perfection,
he created a timeless educational framework. His prescient emphasis on early childhood intervention,
the profound and lasting impact of the family environment, the absolute necessity of aesthetic and
physical education, and the strict requirement for empathetic, morally upright educators are principles
that remain critically relevant today. As modern societies and educational institutions — particularly
within the context of the New Uzbekistan strategy and universities dedicated to the Eastern
Renaissance — seek to foster generations capable of “healthy thinking” and profound moral integrity,
the systematic revival, study, and practical application of Avicennian pedagogy offer a uniquely
powerful, culturally grounded pathway forward.
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