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ABSTRACT

Artificial Intelligence (AI) has become an important part of modern education, particularly in
foreign language learning. Al-generated media content, including text, images, audio, and videos,
provides teachers with new opportunities to create engaging and interactive learning materials. These
resources can improve students' motivation, support language practice, and encourage independent
learning. At the same time, the rapid use of Al in education raises questions about content quality,
academic integrity, and the changing role of teachers. The paper identifies the main benefits and
challenges of integrating Al-generated media into language classrooms, it proposes practical
recommendations for teachers who wish to use Al tools effectively while maintaining meaningful
human interaction during the learning process. The findings suggest that Al-generated media content
can significantly enrich foreign language education when it is combined with sound pedagogical
practices and appropriate teacher guidance.

Keywords: Artificial Intelligence, Al-generated media content, Foreign Language Learning,
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Introduction

Artificial Intelligence (AI) has significantly reshaped educational practices by supporting more
adaptive, personalized, and interactive learning environments. In foreign language education,
generative Al enables teachers to develop multimedia learning materials that better address learners'
diverse needs and proficiency levels [5]. Among these innovations, Al-generated media content—
including automatically generated text, images, audio, video, and interactive learning materials—has
become increasingly accessible to both teachers and learners. Recent advances in generative Al enable
educators to create customized instructional resources more efficiently, while learners can access
personalized materials that match their language proficiency, learning pace, and individual needs.
Foreign language education is one of the fields most influenced by these developments. Digital
technologies have already expanded opportunities for language learning through online platforms,
multimedia resources, and mobile applications. The emergence of generative Al has further extended
these possibilities by enabling the rapid production of authentic and engaging media content. Al-
powered tools can generate reading passages, listening activities, conversation scenarios,
pronunciation models, subtitles, quizzes, and visual materials that support the development of listening,
speaking, reading, and writing skills. The integration of Al-generated media content also aligns with
learner-centered approaches to language education. Instead of relying solely on traditional textbooks,
teachers can design interactive learning experiences using multimedia resources that reflect real-world
communication. Authentic and multimodal content has been shown to increase learners' motivation,
encourage active participation, and improve language retention. In addition, Al technologies allow
instructors to adapt instructional materials to different proficiency levels, making foreign language
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instruction more flexible and inclusive. Despite these opportunities, the growing use of Al-generated
media content presents several educational challenges. The quality and accuracy of Al-generated
materials may vary depending on the prompts, training data, and system limitations. Concerns have
also been raised regarding misinformation, cultural bias, copyright, data privacy, and academic
integrity. Furthermore, excessive reliance on Al-generated materials may reduce opportunities for
meaningful teacher—student interaction if these technologies are used without appropriate pedagogical
planning. Consequently, the successful integration of Al-generated media content requires not only
technological competence but also sound instructional design and critical evaluation by educators.
This study addresses this gap by systematically reviewing recent research on the use of Al-generated
media content in foreign language education. Specifically, the study examines how Al-generated
media contributes to learner engagement, language skill development, personalized learning, and
digital literacy. It also identifies the major challenges associated with its implementation and proposes
a pedagogical framework to guide teachers in the effective integration of Al-generated media content
into foreign language classrooms.

By synthesizing recent empirical evidence, this review aims to provide practical
recommendations for educators, researchers, curriculum developers, and educational policymakers.
The findings are expected to contribute to the growing body of research on Al-assisted language
learning and support the development of effective, ethical, and learner-centered approaches to foreign
language education.

Literature Review Artificial Intelligence has become an integral part of modern language
education, providing new opportunities to improve teaching practices and learning experiences. Al-
powered technologies are widely used to support language instruction through automated feedback,
adaptive learning systems, intelligent tutoring, and conversational assistants. Unlike conventional
digital resources, Al applications can generate personalized learning materials that respond to learners'
individual needs, proficiency levels, and learning objectives.

Generative Al has expanded the range of media resources available for foreign language learning.
Modern Al tools can produce written texts, realistic images, synthetic speech, educational videos,
subtitles, quizzes, and interactive dialogues within seconds. These resources enable teachers to create
authentic learning materials that are appropriate for different language levels and learning contexts.

Recent studies indicate that Al-generated media content contributes to the development of
listening, speaking, reading, and writing skills by providing authentic learning materials and
immediate feedback [6]. According to Mayer [1], multimedia resources facilitate knowledge retention
by combining verbal and visual information, making them particularly valuable in language
education.Al-generated audio and video materials expose learners to authentic pronunciation and
different speaking styles, helping improve listening comprehension. Interactive conversation scenarios
provide additional opportunities to practise speaking in low-anxiety environments. Reading materials
generated by Al can be adapted to learners' vocabulary levels, while Al-assisted writing tools help
students improve grammar, vocabulary, and organization through immediate feedback.

Although these findings are encouraging, researchers note that the educational value of Al-
generated content depends on its quality and its alignment with learning objectives. Teachers remain
responsible for reviewing Al-generated materials before using them in the classroom to ensure their
linguistic accuracy, cultural appropriateness, and educational relevance.
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Recent studies indicate that Al technologies can increase learners' motivation and promote
autonomous learning by providing immediate feedback and continuous practice opportunities.
Teachers also benefit from Al by reducing the time required to prepare instructional materials and
assess student performance. However, researchers emphasize that Al should complement rather than
replace the pedagogical role of teachers. Effective language learning still depends on meaningful
interaction, classroom communication, and carefully designed instructional activities.

Despite its educational potential, Al-generated media content raises several important challenges.
One major concern is the accuracy and reliability of Al-generated information. Since generative Al
systems may occasionally produce incorrect or misleading content, teachers should verify instructional
materials before classroom use.

Ethical issues have also become increasingly important. Researchers discuss concerns related to
academic integrity, copyright, data privacy, algorithmic bias, and the responsible use of Al in
education. Excessive dependence on Al may reduce learners' critical thinking and problem-solving
abilities if students rely on generated answers instead of developing their own language skills.

Teacher preparedness represents another challenge. Successful implementation requires educators
to develop both digital competence and pedagogical strategies for integrating Al into language
instruction. Professional development and institutional support therefore play an essential role in
ensuring the effective use of Al-generated media content.

Existing studies provide valuable evidence regarding the use of individual Al applications in
foreign language learning. Most research, however, focuses on specific technologies such as chatbots,
automated writing assistants, or intelligent tutoring systems. Comparatively little attention has been
given to Al-generated media content as a comprehensive instructional resource that integrates text,
images, audio, video, and interactive materials within a single pedagogical framework.

Furthermore, previous studies often examine individual language skills rather than investigating
how different forms of Al-generated media collectively support learner engagement, language
development, and digital literacy. There is also limited guidance for teachers on selecting, evaluating,
and integrating Al-generated media content into classroom practice.

To address these gaps, the present study synthesizes recent research on Al-generated media
content in foreign language education and proposes a pedagogical framework that supports its
effective, ethical, and learner-centered implementation.

Methodology

The review procedure followed the PRISMA 2020 reporting framework to ensure transparency
and reproducibility throughout the study selection and data synthesis process [3]. Relevant studies
were identified through searches in the Scopus, Web of Science, ERIC, and ScienceDirect databases.
The search included combinations of the keywords Artificial Intelligence, Al-generated media content,
foreign language learning, and language education. Only peer-reviewed articles published in English
between 2022 and 2026 were considered. Studies unrelated to language education, conference
abstracts, editorials, and duplicate records were excluded. The selected articles were analyzed to
identify common themes, research trends, educational benefits, and challenges associated with Al-
generated media content in foreign language learning. The inclusion criteria consisted of empirical and
review studies focusing on Al-generated media content in foreign language education. Conference
abstracts, editorials, duplicate publications, and studies unrelated to language learning were excluded.
After screening titles, abstracts, and full texts, the selected studies were analyzed thematically. The
analysis focused on four major themes: language skills development, learner engagement,
personalized learning, and challenges associated with Al integration.

Results
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The reviewed studies consistently demonstrate that Al-generated media content positively
influences learner motivation, engagement, and language performance. Most empirical studies
reported improvements in vocabulary acquisition, writing quality, listening comprehension, and
speaking confidence when Al-assisted learning resources were integrated into language instruction [4].

The analysis also revealed that Al-generated media supports the development of the four core
language skills. Listening skills improved through Al-generated audio and video materials, while
speaking skills benefited from interactive conversation practice and pronunciation feedback. Reading
comprehension increased through personalized reading texts, and writing performance improved with
Al-assisted feedback on grammar, vocabulary, and organization.

Despite these benefits, several studies identified important challenges. Researchers emphasized
concerns about inaccurate Al-generated information, ethical issues, copyright, academic integrity, and
teachers limited digital competence. These findings suggest that Al should be used as a supportive
educational tool rather than a replacement for teachers.

Discussion

These findings support Mayer's [1] Cognitive Theory of Multimedia Learning, which explains
that learners achieve better outcomes when information is presented through multiple complementary
formats. Similarly, Kasneci [4] argue that generative Al should be viewed as a pedagogical support
tool rather than a substitute for teachers. Compared with traditional instructional materials, Al-
generated resources allow teachers to design learning activities that better reflect students' interests,
proficiency levels, and learning needs.

However, the effectiveness of Al-generated media depends largely on teachers' pedagogical
decisions. Educators must carefully evaluate the quality, accuracy, and cultural appropriateness of Al-
generated materials before integrating them into classroom instruction. In addition, teachers should
encourage learners to use Al critically and responsibly instead of relying entirely on automatically
generated content.

The reviewed studies also suggest that successful Al integration requires continuous teacher
training, institutional support, and clear ethical guidelines. These factors are essential for maximizing
the educational benefits of Al while minimizing potential risks.

Proposed Pedagogical Framework

Based on the reviewed literature, this study proposes a five-stage framework for integrating Al-
generated media content into foreign language education:

1. Define clear learning objectives.

2. Select appropriate Al tools for content generation.

3.Evaluate Al-generated materials for linguistic accuracy, cultural relevance, and
educational quality.

4. Integrate media content into communicative language activities.

5. Assess learning outcomes and provide continuous feedback.

This framework emphasizes that Al should enhance, rather than replace, effective teaching
practices by supporting meaningful interaction and active learning.

Conclusion
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Al-generated media content offers considerable opportunities to improve foreign language
education by increasing learner engagement, supporting personalized learning, and enhancing
language skill development. The reviewed literature demonstrates that Al-generated texts, videos,
images, and audio resources can make language learning more interactive, flexible, and accessible.

Nevertheless, successful implementation requires careful instructional planning, teacher
supervision, and responsible use of Al technologies. Educational institutions should invest in
professional development programs that strengthen teachers' digital and pedagogical competencies.
Future research should investigate the long-term effects of Al-generated media content across
different educational contexts and explore effective strategies for integrating emerging Al
technologies into foreign language classrooms.

Overall, Al-generated media content has the potential to improve foreign language instruction
when combined with effective pedagogical strategies, teacher supervision, and responsible Al use.
Future studies should focus on longitudinal classroom experiments to evaluate the long-term
educational impact of generative Al technologies.

References

Mayer. R. E. Multimedia Learning (3rd ed.). Cambridge University Press. 2021.

British Council. Artificial Intelligence and English Language Teaching: Preparing for the Future.

https://www.britishcouncil.org. 2024.

3. PRISMA. Page, M. J.,, et al. The PRISMA 2020 statement: An updated guideline for reporting
systematic reviews. The BMJ, 372, n71. https://doi.org/10.1136/bmj.n71.2021.

4. Kasneci. E., et al. ChatGPT for good? On opportunities and challenges of large language models
for education. Learning and Individual Differences, 103, 102274.
https://doi.org/10.1016/;.1indif.2023.102274. 2023.

5. UNESCO. Guidance for Generative Al in Education and Research. https://unesdoc.unesco.org.
2023.

6. Zawacki-Richter. O., et al. Systematic review of research on artificial intelligence applications in
higher education. International Journal of Educational Technology in Higher Education, 16(39).
https://doi.org/10.1186/s41239-019-0171-0. 2019.

7. Bond, M., Khosravi, H., De Simone, F., & Siemens, G. Recent advances in artificial intelligence
for education: A systematic review. Computers and Education: Artificial Intelligence, 7, 100270.
https://doi.org/10.1016/j.caeai.2024.100270. 2024.

N —

Page 3024 Vol 12.No 6. June 2026



	ABSTRACT
	By synthesizing recent empirical evidence, this re
	Recent studies indicate that AI technologies can i
	Methodology
	Results
	The reviewed studies consistently demonstrate that
	The analysis also revealed that AI-generated media
	Despite these benefits, several studies identified
	Discussion
	These findings support Mayer's [1] Cognitive Theor
	However, the effectiveness of AI-generated media d
	The reviewed studies also suggest that successful 
	Proposed Pedagogical Framework
	Conclusion
	AI-generated media content offers considerable opp
	Nevertheless, successful implementation requires c
	References

